Pupil premium strategy statement Unsworth Primary
School

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 213
Proportion (%) of pupil premium eligible pupils 10%
Academic year/years that our current pupil premium 2024-2027

strategy plan covers (3-year plans are recommended -
you must still publish an updated statement each
academic year)

Date this statement was published

6 December 2024

Date on which it will be reviewed December 2025

Statement authorised by Mrs J Grundy —
Headteacher

Pupil premium lead Mr A Torr — Deputy
Headteacher

Governor / Trustee lead

Janet Adams

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £31820
Pupil premium funding carried forward from previous years | £0
(enter £0 if not applicable)

Total budget for this academic year £31820




Part A: Pupil premium strategy plan

Statement of intent

At Unsworth Primary School, we are committed to being a highly inclusive school that
values diversity and strives for excellence. Our overarching goal is to achieve and
sustain positive outcomes for all pupils, including those who are disadvantaged,
ensuring every child has the opportunity to thrive academically, socially and
emotionally.

We believe that every child deserves access to high-quality teaching and a nurturing
environment that supports their individual needs. Our pupil premium strategy is
designed to address the specific challenges faced by our disadvantaged pupils,
enabling them to overcome barriers and achieve their full potential.

Through targeted interventions, personalised support, and investment in professional
development for our staff, we aim to close the attainment gap and promote equity
across our school community. Key principles of our strategy include fostering high
aspirations, building resilience, and ensuring access to enriching experiences that
prepare our pupils for a successful future.

We are dedicated to working in partnership with families, staff, and the wider
community to create a culture of high expectations and a relentless focus on removing
barriers to learning. This commitment underpins our vision of providing all pupils with
the knowledge, skills, and opportunities they need to succeed and make a positive
impact in the world.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Attainment Gap at Entry and Throughout School: Many of our disadvantaged pupils enter
school with lower starting points compared to their peers, particularly in key areas such as
English and Maths. This attainment gap persists throughout the school years, with disadvantaged
pupils often achieving lower outcomes in assessments compared to their non-disadvantaged
peers. Closing this gap remains a key priority, as we aim to provide high-quality teaching and
targeted interventions to ensure all pupils can access the full curriculum, make sustained
progress, and achieve their potential.

2 Limited Enrichment and Social Opportunities: Disadvantaged pupils often have fewer
opportunities to engage in extracurricular and enrichment activities, limiting their access to
experiences that foster personal growth, confidence, and cultural capital. Additionally, financial
barriers often prevent these pupils from participating in activities such as trips, clubs, and other
social opportunities, further widening the gap in their overall development. We aim to remove




these barriers and ensure all pupils can benefit from a wide range of enriching experiences that
support their learning and personal development.

3 Emotional Wellbeing, Trauma, and Self-Regulation: A significant number of our disadvantaged

school environment.

pupils have additional needs, such as SEND or adverse childhood experiences (ACEs), which
can impact their emotional wellbeing and ability to engage in learning. Many of these pupils also
struggle with self-regulation, making it difficult for them to manage emotions, behaviours, and
challenges effectively. We aim to provide tailored support to build resilience, enhance their
readiness for learning, and ensure they feel secure, valued, and capable of succeeding within the

4 Attendance, Punctuality, and Engagement: Attendance rates among our disadvantaged pupils

are often lower than their peers, and issues with punctuality further hinder their ability to fully
engage with learning. Regular absence and lateness can disrupt their educational progress and
limit their opportunities for success. Improving attendance, promoting punctuality, and fostering a
culture of engagement with families are essential to ensuring these pupils can access consistent
learning experiences and achieve their full potential.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Attainment Gap at Entry and Throughout
School:

Disadvantaged pupils will make accelerated
progress in closing the attainment gap with their
peers, achieving outcomes in line with or above
national expectations in EYFS, End of Key Stage 1
and End of Key Stage 2.

Disadvantaged pupils demonstrate sustained
improvement in attainment, reflected in internal
assessments and external benchmarks, with the
gap between their outcomes and those of non-
disadvantaged pupils narrowing year on yeatr.

Limited Enrichment and Social Opportunities:

All disadvantaged pupils will have equal access to a
wide range of enrichment and social opportunities,
overcoming financial barriers and enhancing their
personal development and cultural capital.

Increased participation of disadvantaged pupils in
extracurricular activities, school trips, and other
enrichment opportunities, with positive feedback
from pupils and families. Evidence of improved
confidence, social skills, and engagement with
learning.

Emotional Wellbeing, Trauma, and Self-
Regulation:

Disadvantaged pupils will experience improved
emotional wellbeing, develop greater resilience,
and enhance their ability to self-regulate, resulting
in increased readiness for learning and positive
engagement in the school environment.

Measured improvements in pupil behaviour and
emotional regulation, evidenced by reduced
incidents of dysregulation, positive feedback from
staff and families, and increased engagement and
participation in lessons. Regular monitoring shows
progress in resilience and readiness for learning.

Attendance, Punctuality, and Engagement:

Disadvantaged pupils will close the gap or achieve,
attendance and punctuality rates in line with their
non-disadvantaged peers, ensuring consistent
engagement with the curriculum and access to
quality learning opportunities.

Attendance and punctuality rates for
disadvantaged pupils are equal to or exceed
those of their non-disadvantaged peers. Improved
attendance leads to better academic progress,
classroom engagement, and participation in
school activities, as evidenced by assessment
data and positive feedback from staff and families.




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £15,000

Equipment
(iPads) to
Enhance
Teaching and
Independent
Learning

engagement and supports independent learning, both in school and at
home.

The Education Endowment Foundation (EEF) emphasises that effective use
of technology, paired with high-quality teaching, can have a positive impact
on pupil progress, particularly for disadvantaged learners.

https://educationendowmentfoundation.org.uk/education-
evidence/quidance-reports/digital

Activity Evidence that supports this approach Challenge
number(s)
addressed

Key staff trained | Mental Health First Aid training equips staff with the skills to identify and 1,3&4

in Mental Health | support pupils struggling with mental health challenges, creating a more

First Aid inclusive and supportive learning environment. Research indicates that

mental health support in schools improves pupil engagement and wellbeing.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/social-and-emotional-learning

Instructional Instructional coaching is a proven method to enhance teaching quality by 1

Coaching for providing regular, tailored feedback and support. Studies, including those by

Staff the Education Endowment Foundation, show that effective coaching

improves pupil outcomes through higher-quality teaching.
https://educationendowmentfoundation.org.uk/education-
evidence/quidance-reports/effective-professional-development

In-school CPD Regular CPD ensures staff are equipped to adapt their teaching to meet the | 1

on Adaptive and | diverse needs of our pupils. Research highlights that responsive teaching

Responsive helps close the attainment gap by addressing barriers to learning

Teaching

Strategies https://educationendowmentfoundation.org.uk/news/moving-from-

differentiation-to-adaptive-teaching
Staff Visits to Collaboration and exposure to best practices in other schools enhance 1
Other Schools to | teaching effectiveness. The opportunity to observe and share innovative
Develop approaches boosts professional development and improves pupil
Teaching outcomes.
Practice https://blogs.ed.ac.uk/teaching-matters/using-peer-observation-to-enhance-
teaching-and-learning
https://www.york.ac.uk/staff/teaching/develop/peer-support/teaching-
observations/

Purchasing ICT Research highlights that integrating ICT into teaching enhances pupil 1,2&3



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching?utm_source=chatgpt.com
https://blogs.ed.ac.uk/teaching-matters/using-peer-observation-to-enhance-teaching-and-learning
https://blogs.ed.ac.uk/teaching-matters/using-peer-observation-to-enhance-teaching-and-learning
https://www.york.ac.uk/staff/teaching/develop/peer-support/teaching-observations/
https://www.york.ac.uk/staff/teaching/develop/peer-support/teaching-observations/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital

Deployment of
SLT to Support
Less
Experienced
Teachers

Deploying senior leaders to mentor and guide less experienced teachers
strengthens planning, assessment, and curriculum delivery. Evidence
shows that targeted support and professional development for early-career
teachers improve teaching quality, benefiting pupil outcomes, particularly for
those who face educational disadvantages.

https://www.nfer.ac.uk/publications/evaluation-of-the-early-roll-out-of-the-
early-career-framework/

https://www.edt.org/research-and-insights/supporting-early-career-teachers-
in-england-making-an-impact-on-teaching-practices/

Phonics
Refresher
Training for All
Staff

Refresher training in phonics ensures all staff have the skills and knowledge
to deliver consistent, high-quality phonics instruction.

The Education Endowment Foundation (EEF) highlights that phonics
teaching is one of the most effective ways to develop early reading skills,
particularly for disadvantaged pupils. Continuous professional development
in this area reinforces effective practice and improves pupil outcomes.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/phonics

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £15,000

Activity

Evidence that supports this approach Challenge
number(s)

addressed

Core Subjects

Smaller Class Sizes
in Year 5 and 6 for

Research indicates that reducing class sizes can 1
positively impact pupil outcomes, particularly for
disadvantaged students.

The Education Endowment Foundation (EEF) highlights
that reducing class sizes can have a moderate impact on
attainment, particularly for younger pupils and those
from disadvantaged backgrounds, though it is most
effective when combined with high-quality teaching.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reducing-class-size

TAs

Running Targeted
Interventions Using

Structured interventions delivered by well-trained 1,2&3
Teaching Assistants (TAs) can effectively support small
groups or individual pupils. The EEF highlights that
targeted TA interventions can lead to meaningful

improvements in pupil progress.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions



https://www.nfer.ac.uk/publications/evaluation-of-the-early-roll-out-of-the-early-career-framework/
https://www.nfer.ac.uk/publications/evaluation-of-the-early-roll-out-of-the-early-career-framework/
https://www.edt.org/research-and-insights/supporting-early-career-teachers-in-england-making-an-impact-on-teaching-practices/
https://www.edt.org/research-and-insights/supporting-early-career-teachers-in-england-making-an-impact-on-teaching-practices/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

Before-School
Booster Groups for
Year 6 Pupils

Additional academic support outside regular school
hours, such as booster groups, provides targeted
assistance for pupils needing extra help. The EEF's
research on extending school time suggests that such
interventions can have a positive impact on pupil
attainment, especially when they are structured and
purposeful.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/extending-school-time

1&4

Purchasing Online
Learning Platforms
to Enhance Home

Learning

Online learning platforms can increase accessibility and
engagement for home learning, allowing pupils to
consolidate their understanding outside the classroom.
The EEF's guidance on digital technology emphasises
that effective use of technology can support independent
learning and improve pupil outcomes.

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/digital

land?2

Deployment of TAs
to Support Lower
Ability Students in
the Classroom

Classroom support from TAs enables lower-ability
students to engage more fully in lessons, providing
additional scaffolding and individualized assistance. The
EEF notes that when TAs are effectively deployed, they
can have a positive impact on student learning and
behaviour.

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/teaching-assistant-
interventions

1,2,4&4

Introducing a New
Guided Reading
System Across Key
Stage 1 and 2

A structured approach to guided reading improves
fluency, comprehension, and fosters a love of reading
among pupils.

The EEF's guidance on improving literacy in Key Stage
1 and 2 suggests that guided reading can support
literacy development and encourage parental
engagement in pupils’ learning.

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/literacy-ks-1

https://educationendowmentfoundation.org.uk/education-

evidence/quidance-reports/literacy-ks2

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/reading-
comprehension-strategies

1&2

Purchasing of Class
Texts to Support
Writing and Reading

Providing high-quality class texts enhances pupils’
exposure to rich language and diverse genres,
supporting both reading comprehension and writing
skills. The Education Endowment Foundation (EEF)
highlights that access to engaging and challenging texts

1,2&3



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies

can significantly improve literacy outcomes when
integrated into effective teaching practices.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-
comprehension-strategies

Member of Staff

Trained in Irlen
Screenings

Training a staff member in Irlen screening equips
schools to identify and address visual processing
challenges that impact pupils' reading and learning
abilities.

Research indicates that interventions such as coloured
overlays or adjusted lighting can alleviate symptoms,
improving pupils’ reading fluency, comprehension, and
overall academic performance. Providing this specialised
support ensures early intervention and tailored support
for affected pupils.

https://irlen.com/

1,3&4

Wider strategies (for example, related to attendance, behaviour,

wellbeing)
Budgeted cost: £10,000
Activity Evidence that supports this approach Challeng
e
number(
S)
addresse
d
Employing a | Parent Support Advisors (PSAs) help build stronger relationships 1,2,3&4
Parent between schools and families, addressing barriers to attendance,
Support behaviour, and academic engagement. Research highlights that effective
Advisor to family-school partnerships can improve pupil outcomes and parental
Work with involvement in education.
Families
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/parental-engagement
Trauma- Implementing trauma-informed practices helps create a safe and 1,2,3&4
Informed supportive learning environment.
Interventions | Research indicates that such interventions can enhance pupils' social
Delivered by | and emotional skills, leading to better engagement and academic
Parent performance.
Support
Advisor o . )
https://assets.publishing.service.gov.uk/media/65021079702634000d89b
7f1/The-effectiveness-of-trauma-informed-approaches-to-prevent-
adverse-outcomes-in-mental-health-and-wellbeing-a-rapid-review.pdf
Improving The EEF highlights that strategies to support parental engagement, such | 1,2, 3&4
Parental as regular communication and involvement in school activities, can lead
Engagement | to improved pupil outcomes. Play and stay sessions and coffee mornings
Through Play | provide informal opportunities for parents to engage with the school
and Stay community.
Sessions

7



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://irlen.com/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://assets.publishing.service.gov.uk/media/65021079702634000d89b7f1/The-effectiveness-of-trauma-informed-approaches-to-prevent-adverse-outcomes-in-mental-health-and-wellbeing-a-rapid-review.pdf
https://assets.publishing.service.gov.uk/media/65021079702634000d89b7f1/The-effectiveness-of-trauma-informed-approaches-to-prevent-adverse-outcomes-in-mental-health-and-wellbeing-a-rapid-review.pdf
https://assets.publishing.service.gov.uk/media/65021079702634000d89b7f1/The-effectiveness-of-trauma-informed-approaches-to-prevent-adverse-outcomes-in-mental-health-and-wellbeing-a-rapid-review.pdf

and Coffee

https://educationendowmentfoundation.org.uk/education-

Mornings evidence/teaching-learning-toolkit/parental-engagement

Lunchtime The EEF notes that participation in extracurricular activities can have a 2&3

and positive impact on academic performance and social skills. Providing

Afterschool such opportunities during lunchtime and after school can enhance pupils'

Extracurricul | engagement and broaden their experiences.

ar Activities
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/physical-activity

Funding Ensuring that disadvantaged pupils have access to extracurricular 1,2&3

Extracurricul | activities and school trips can help close the attainment gap by providing

ar Activities enriching experiences that support academic and personal development.

and School The EEF suggests that such involvement can boost motivation and

Trips for engagement.

Disadvantag

ed Pupils https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/arts-participation

Emotionally | The presence of emotionally available adults in schools contributes to a 1,3&4

Available supportive environment, promoting pupils' social and emotional well-

Adults in being. Research indicates that strong relationships with trusted adults

School can enhance pupils' readiness to learn.
https://www.traumainformedschools.co.uk/home/our-mission

Sourcing Early identification of learning difficulties, such as dyslexia, allows for 1,3&4

Dyslexia timely and targeted interventions, which can improve literacy outcomes.

Screening The EEF emphasizes the importance of diagnostic assessments in

for Pupils informing effective teaching strategies.
https://www.bdadyslexia.org.uk/news/asking-the-question-screening-in-
primary-schools

Speech and The EEF highlights that oral language interventions have a positive 1,3&4

Language impact on pupils' language skills and comprehension. Regular access to

Therapy speech and language therapists can support targeted interventions,
enhancing communication abilities and academic performance.
https://www.rcslt.org/speech-and-language-therapy/where-slts-
work/education/

Forest Outdoor adventure learning, such as Forest Schools, is associated with 1,2,3&4

Schools positive impacts on self-confidence, motivation, and teamwork. The EEF

Delivered by | suggests that these activities can lead to improved outcomes, particularly

Specialist for pupils from disadvantaged backgrounds.

Practitioner
https://www.forestresearch.gov.uk/research/forest-schools-impact-on-
young-children-in-england-and-wales/

Focus Weeks | Focus weeks dedicated to themes such as multifaith awareness, sports, 1,2,3&4

on
Multifaiths,
Sports, and
Wellbeing

and wellbeing foster inclusivity, cultural understanding, and physical and
emotional health.

Research highlights that such initiatives help build pupils' social
cohesion, empathy, and resilience, while promoting an active and
healthy lifestyle. The EEF emphasises the importance of social and
emotional learning and physical activity in supporting pupils’ overall
development and academic outcomes.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://www.traumainformedschools.co.uk/home/our-mission
https://www.bdadyslexia.org.uk/news/asking-the-question-screening-in-primary-schools
https://www.bdadyslexia.org.uk/news/asking-the-question-screening-in-primary-schools
https://www.rcslt.org/speech-and-language-therapy/where-slts-work/education/
https://www.rcslt.org/speech-and-language-therapy/where-slts-work/education/
https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/
https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/physical-activity

Total budgeted cost: £40,000


https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity

Part B: Review of the previous academic year

Objective 1: Pupils with SEND make predicted progress in R/W/M by end of year. All
eligible pupils will have an individualised programme of support which will be monitored
on the school’s SEND provision map.

New system of One Page Profiles, Learning Plans and Notice, Check and Try introduced in
school. These systems allowed for more tailored, personalised targets, precise and achievable
targets for pupils and SEND children making more progress.

Objective 2: Phonics and reading results have improved since the introduction of
Supersonic phonics but some pupils are still not achieving expected.

2023 2024
EYFS GLD 57% 75%
Y1 Phonics 84% 83%

Objective 3: Pupils attainment across school in maths will be in line with their
achievements in reading and writing. All attainment targets at the end of KS2 will exceed
national ARE figures.

Maths was a priority across the school. End of year outcomes showed a significant
improvement in Maths across school. End of KS2 Maths outcomes:

2023 EXS KS2 2024 EXS KS2
Maths 72% 87%
Reading 73% 7%
Writing 71% 84%
RWM Combined 59% 7%

Objective 4: The pupils across the school who are not at ARE and who do not have
SEND will achieve age expectation by the end of KS2 or may be placed on the code of
practice as they move across KS1 and into KS2. All will receive small group tuition and
some, one to one tuition where appropriate.

10



Additional support and smaller class sizes in targeted year groups. Due to targeted support,
pupils in Y4 cohort made above average progress Reading, Writing and Maths.

Objective 5: Reduction in anxiety for some pupils and a reduction in areas of need
identified from SDQ’s. One to one mentoring or therapeutic interventions will be
provided to affected pupils.

Example Pupil Case Study: Autumn term EBSA pupil with high anxiety surrounding school
accessed a range of interventions including therapeutic sessions with PSA. A variety of
strategies resulted in significantly reduced anxiety and dramatically improved attendance for
the Spring and Summer terms 2023/24. Autumn Term attendance: 66.44% / Spring Term
Attendance 100%.

Objective 6: Attendance gap between pupils eligible for pupil premium and other pupils
has closed by the end of year.

Pupil Premium Attendance at Unsworth for 2023/23 academic year was 92.42%.

Pupil Premium absence rates at Unsworth for Pupil Premium children was 7.58% compared to
2022/2023 national figures of 11.1%.

Pupil Premium Persistent Absentee rates at Unsworth are 23% compared to 2022/2023
national figures of 36.5%.

Objective 7: Eligible pupils attend weekly homework club/complete homework tasks
with support from an adult

Following the results of a pupil voice survey surrounding home learning, school purchased a
variety of online learning resources to make home learning more child-friendly and accessible
for pupils. ICT through iPads pout in to place in after-school club so that children with limited
ICT access at home, could complete home learning with adult support in school. Pupil
completion of homework increased across all year groups.

Objective 8: Reception pupils will be on track with language development as they move
into KS1.

2023 2024
EYFS GLD 57% 75%
Communication and 76% 78%
Language

Objective 9: Eligible pupils experience a wide range of enrichment activities.

11



All Y6 children attended Robinwood. Oak Experience funding used for a range of enrichment
opportunities across school such as a Camping Day for Y5 pupils on the school field, and PP
funding used to enable pupils across school to engage in enrichment opportunities.

Outcomes for disadvantaged pupils

Outcomes for Disadvantaged Pupils

End of KS2 Outcomes for Disadvantaged Pupils

2023 EXS 2023 EXS 2024 EXS 2024 EXS
Cohort Disadvantaged | Cohort Disadvantaged
RWM 59% 66% 77% 66%

In the previous academic year, the performance of disadvantaged pupils at Unsworth
Primary School was assessed using national assessments, internal summative and
formative evaluations, and a comprehensive review of attendance, behaviour, and well-

being data.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic

year

12




The impact of that spending on service pupil premium eligible pupils
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, implementation and evaluation, or other
activity that you are delivering to support disadvantaged pupils that is not dependent on
pupil premium funding.
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